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• Blended Learning

• Programme Design

• Face-to-Face & Online considerations

– Social, Cognitive and Teaching Presence

• Examples and Case Studies

Good Practice - Chapter Overview



• “Blended learning is the thoughtful fusion of face-
to-face and online learning experiences. The basic 
principle is that face-to-face oral communication 
and online written communication are optimally 
integrated such that the strengths of each are 
blended into a unique learning experience 
congruent with the context and intended 
educational purpose” (Garrison and Vaughan, 
2007)

Blended Learning

Adapted from Bonk & Graham, 2005



• Programme 

– Aims & Learning Outcomes

• Constructive Alignment (Biggs & Tang, 
2011)

• Course / Module 

Good Practice: Programme Design



• Considering Campus and Remote 
activities around Bloom’s Revised 
Taxonomy

• Example Geospatial Surveying 
activities

Good Practice: Programme Design

Revised Bloom’s Taxonomy from Krathwohl, 2002



• After Location, consider Time

• Synchronous / Asynchronous

Good Practice: Programme Design



• Blended Learning 

• Integration of activities to achieve 
blending learning of intended learning 
outcome 

Good Practice: Programme Design



Community of Inquiry framework from Garrison and Vaughan.

• Social Presence
Establish a Community of Inquiry. Students learn in a trusted environment. Establish identity and introduction 
in-person, to carry on into remote elements of course.

• Cognitive Presence
Meaningful activities for authentic learning and reflection. In face-to-face this may include practical, field 
activities. Remotely, this may include reflective, non-synchronous, communication e.g. via discussion forums, 
groups or chat channels.

• Teaching Presence
Guidance of learning and assessment. Empowering students to take ownership 

of their own learning. Remotely – clearly signposting online activities, due dates in VLE.

Social, Cognitive, Teaching Considerations



• Blended Learning 
– Can be difficult to achieve

– Can take many forms

– Requires planning, and support

• Remember all forms of presence
– Social, Cognitive and Teaching

• Our direct instruction / interventions are only part of the learning experience

• Good Practice Chapter of FIG Publication nearing completion
– Please contact if you wish to offer comments or review

Conclusion
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